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In many English second language programs, the lack of meaningful real-life visual aids is
prevalent, especially in commercialized ESL textbooks. Real-life visuals are essential for
students to build their literacy skills and confidence. The Affective Filter theory will be used as a
theoretical framework for this field project. The Affective Field claims that affective variables
such as anxiety, motivation, and self-confidence can prevent English learners from acquiring a
second language. Real-life visual aids can lower anxiety and build confidence in students while
acquiring a second language. Visual aids can explain concepts that teachers and textbooks cannot
explain during class. The purpose of this project is to equip educators with resources and
guidance that will enhance their teaching practices and students’ learning by motivating students
and increasing comprehension and vocabulary retention with real-life visual aids. This project is
a guidebook for students in beginner and intermediate levels and attending schools in nonprofit
organizations or non-credit classes. Moreover, the guidebook includes lesson plans with real-life
visuals that other books currently on the market do not provide. The lesson plans are organized in
one unit, with five lesson plans that are thematically written around the topic of baking and
following a recipe. The project accomplishes the purpose of filling in the gap that prescribed
textbooks lack, such as real-life visual aids. In addition, the project serves as a guide for
language teachers when resources are limited, or a program has an unclear articulated curriculum





Statement of the Problem
In the United States, many English as a Second Language (ESL) textbook publishers
compete to issue materials that follow the affirmed curriculum guidelines, with clear goals, for
large educational systems. However, these ESL textbooks do not fit the curriculum for smaller
ESL programs because they lack a defined articulated curriculum, general statement of purpose,
and methods (Brinton et al., 2014). In addition, task-based materials for language teaching have
been focused on commercially published pedagogy textbooks and handbooks with tasks
unrelated to students’ real-world activities outside the classroom (Long, 2015). These textbooks
published today are not designed for all learners, but more for one fits all. Like all learners, many
English as a Second Language (ESL) students have different ways of learning. For example,
some students of different ethnic and cultural backgrounds do not have literacy skills in their first
language which can impact their ability to acquire a second language. Some studies indicate that
students learn best from both words and pictures over just words alone (Mayer, 2009). It is
known that visual pictures are better stored in our brains than verbal ones (Antonova et al.,
2019). Visual aids can engage students and help teachers explain difficult concepts (Nitu et al.,
2017). While visual aids can engage students and help teachers explain difficult concepts, many
ESL textbooks that include language proficiency activities lack visual aids (Mathew & Alidmat,
2013). Many common ESL textbooks lack supplemental resources such as real-life visuals that
students need to build their literacy skills.
During my career as an ESL teacher, I have experienced the lack of textbooks with
meaningful visual aids. The abundance of materials at hand does not provide meaningful visual
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aids that are relatable to students. Immigrant students in the United States bring with them
backgrounds and perspectives that vary from student to student. Therefore, it is challenging for
them to understand the images presented in textbooks that typically only represent one culture.
Selecting textbooks that fit the needs of the students is very challenging. Brinton et al., (2015)
described the importance of selecting and adapting textbooks because,
Textbooks that are completely congruent with the pedagogical goal of the program are
unlikely to be found. The purpose of the evaluation and selection process must be to find
books that have as good a fit as possible with the expectation that the books will need to
be adapted and supplemented with additional materials to support the curriculum. (p.
383)
As I observed these challenges that my students and I have faced, I found the need to incorporate
meaningful teaching materials to support the curriculum. Thus, I have used different platforms
such as the internet to create my materials. These new resources have not only motivated the
students to learn but have also helped students with comprehension and vocabulary retention.
Moreover, a body of evidence-based support demonstrates the need for meaningful teaching
materials with visual aids in ESL classrooms.
The lack of meaningful visual aids can impact motivation in students. For example, low
proficiency levels coupled with motivational difficulties that preparatory students experienced
while learning English as a second language were due to the lack of visual memory techniques in
the classrooms (Almekhlafy & Alqahtani, 2020). In some cases, teachers have underestimated
the potential visual aids play in ESL teaching such as enhancing students’ learning and
motivation (Ahmed, 2018). Besides, it is hard to get students engaged in ESL learning because
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teachers do not propose activities in a meaningful way that will help students to learn (Montoya
& Hhoan, 2017).
In addition, a lack of meaningful visual aids can result in a decrease in reading
comprehension. ESL teachers that depend only on textbooks as a source for language input can
be disengaging for students, making students unable to retain course content (Mathew &
Alidmat, 2013). Many students have low achievement in reading comprehension, and they have
a difficult time understanding written materials that are essential for their success in the process
of learning English as a second language (Majidi & Aydinlu, 2016). One study demonstrated that
traditional teaching methods are not effective (Ramirez & Alvarez, 2016).
Another challenge that many ESL learners face is also vocabulary retention due to the
lack of meaningful visual aids in textbooks and teaching practices. Cognitive development
should be centered on students' learning, rather than irrelevant materials that lead to less
vocabulary retention (Sabet & Shalmani, 2010, p. 30). For example, students retain more
vocabulary through the use of visual aids than the widely used traditional vocabulary teaching
methods (Mashhadi & Jamalifar, 2015). In addition, many second language students find
vocabulary learning boring because they are expected to memorize, spell and pronounce
unfamiliar vocabulary without visualizing it (Atas, 2019).
Today, more than ever before, recognizing individual differences in language learning,
especially with an increase in student diversity in recent years, will make a difference using
different tools in the classrooms to improve their learning skills.  General textbooks that cater to
a one size fits all approach, with unrealistic visuals, do not meet individual differences or
students’ needs. The lack of supplemental resources such as meaningful real-life visual aids in
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textbooks can impede motivation, reading comprehension, and vocabulary retention in ESL
students.
Purpose of the Project
The purpose of this field project is to address the lack of real-life visual aids in the ESL
curriculum. I have created a guidebook, with lesson plans, that illustrates how to implement
meaningful visual aids in the classroom to maximize students' learning.  The guidebook and
lesson plans can be utilized by teachers as a point of reference when creating lesson plans for
English as a Second Language (ESL) class level, beginner to intermediate. The guidebook was
planned to help teachers working in non-profit organizations, non-credit classes, smaller ESL
programs, and individual teachers that need guidance on how to implement lesson plans. Thus, it
can be used by anyone who might find it helpful in their teaching career. The lesson plans are
intended to fill in the gaps with materials already at hand and to be used in conjunction with
multimedia applications. Today, teachers are faced with different challenges, such as accessing
resources from the internet. This project seeks to equip educators with resources and guidance
that will enhance their teaching practices and students’ learning by motivating students and
increasing comprehension and vocabulary retention. In addition, the goal is to contribute to the
professional development of educators so that they can be more effective in teaching the target
language.
Understanding the students’ needs is fundamental to their success. Therefore, the
guidebook intends to explain how the use of meaningful visual aids can help teachers explain
difficult concepts that textbooks cannot explain otherwise. Teaching students with real-life
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visuals can transcend to students’ real-world activities outside the classroom. Therefore, the goal
of the project is to give  ESL teachers a different approach to motivate English learner students
and to enhance their vocabulary and comprehension skills with real-life visual aids in lesson
plans.
Theoretical Framework
The Affective Filter theory was used as a theoretical framework for this field project. The
Affective Filter theory claims that affective variables such as anxiety, motivation, and
self-confidence can prevent English learners from acquiring a second language. Some of the
foundational authors who have contributed to the Affective Filter theory include Dulay & Burt
(1977) who initiated the notion of the Affective Filter theory, the works of Krashen (1981)
illustrating that language learners acquire comprehension input only when the affective filter is
low, and the continued ideas developed by Krashen (1982) claiming that in order to acquire a
second language, learners need a combination of a comprehension input and a strong filter.
Taken together, these bodies of scholars provide a framework for understanding why it is
important to provide ESL students with different modalities such as meaningful visual aids, that
cater to their needs and learning styles so that the students can learn to their greatest potential.
Prescribed ESL textbooks lack supplemental resources such as real-life visuals that students need
to motivate them, build self-confidence and prevent anxiety while acquiring a second language.
The foundational work that defines the Affective Filter Theory includes Dulay & Burt
(1977) the original scholarship describing the Affective Filter Theory. This scholarship claims
that an affective filter is present in students acquiring a second language. If the affective filter is
high, students might understand input but will not enter the language acquisition device that is
required for comprehension. The need for this theory arose from second language acquisition
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theory. This original scholarship is important because the affective filter considers individual
variation in English language acquisition. In addition, second language teaching should operate
to lower the affective filter in students by building students’ self-confidence, motivating them,
and creating a low-anxiety environment in the classroom and teaching.
Building on this foundation, Krashen (1981) proposes that affective variables such as
personality, motivation, and other affective variables account for the success of language
learners. This is related to Dulay & Burt (1977) because Krashen hypothesizes that affective
factors such as personality, motivation, and other affective variables are more connected to the
subconscious than to the conscious language learning acquisition because there is a strong
connection between the affective variables, a communicative test that requires the Language
Acquisition Device (LAD) and students who have acquired a second language without learning
it.
Another progression in this field of thought is presented by Krashen (1982) who
describes the affective filter as affective variables. Affective variables such as anxiety,
motivation, and self-confidence that account for the success of language learners. In other words,
if the affective filter is low the students have a great chance of acquiring a second language.
Krashen believes that teachers shouldn’t focus just on comprehensible input but also create a
classroom that lowers the affective filter.  This addition to the field of Affective Filter Theory is
important because it predicts new information into the field of education and the potential
problems that challenge society.
In summary, the Affective Filter Theory claims that affective variables such as anxiety,
motivation, and self-confidence can prevent English learners from acquiring a second language. 
Dulay & Burt (1977) introduced the idea of the Affective Filter stating that learners will have a
7
mental block if the Affective filter is high. This idea also forms part of the works of Krashen
(1981). He illustrates that comprehension input is acquired when the affective filter is low. He
believes that students' personality, motivation, and other variables are more connected to the
subconscious than the conscious learning acquisition. Adding to the notion of the affective filter
theory Krashen (1981) claims that Students need to be relaxed, motivated, and confident to
understand most aspects that are required for learning. Krashen (1982) noted that to acquire a
second language learners need a combination of comprehensible input and a strong filter.
Related to this body of research that demonstrates the practical application of the Affective Filter
Theory is that meaningful visual aids make a meaningful impact on ESL students, and they can
lower the affective filter in students.
Significance of the Project
This field project attempts to provide ESL educators, professors, administrators,
practitioners, and researchers in the field of education with research-based modalities of
instruction to better educate English learners and to make awareness of the positive effect that
real-life visual aids can bring to ESL classrooms. The benefits of using visual aids in the
classroom are robust as they can improve motivation, comprehension, and vocabulary
acquisition among English learners. Long (2015), noted that “In a long-term learning process
such as the mastery of a second language, the learner’s ultimate success always depends on the
level of motivation” (p. 520). In other words, motivation will help students master their
vocabulary and comprehension skills. Therefore, educators may find the use and benefits of
visual aids significant in their ability to teach in a meaningful and interactive way. In addition,
this project is significant because prescribed ESL textbooks lack supplemental resources such as
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real-life visuals that are viral for language acquisition. This project intends to fill a gap that exists
in ESL textbooks and teaching modalities. Thus, it will help teachers to develop their curriculum
in a meaningful way or it may demonstrate how to supplement the lessons with other materials.
The project is a contribution to the research literature because it seeks to equip educators with
resources and guidance that will enhance their teaching practices and students’ learning skills but
also research in general.
Limitations
Although the project can help teachers with their curriculum, there are several limitations
to the project. The first limitation is that the project might be biased based on the lessons
representing a limited viewpoint or interpretation by its creator. The project only targets one
population, mainly working adults, which may be difficult for teachers to adapt to other age
groups or settings.
Other limitations, even though the project is intended to help teachers with ideas or points
of reference, the lesson plans may be time-consuming for some teachers. The time of creating the
lesson plans is not stated because it was intended for a field project and not to be used right away
by the creator. The first time creating the lesson plans may take longer than expected; however,
the more the teacher creates lesson plans the easier it gets.
Further limitations, the project is limited to vocabulary and comprehension skills
because that was the focus of the project. Therefore, the project might lack certain skills the
English learners need to acquire language such as grammar. It is at the discretion of the teacher
to adjust certain skills in the lesson plans; however, it might change the length to teach the lesson
plans to more than five days.
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CHAPTER II
REVIEW OF THE LITERATURE
Introduction
Learning a new language can cause anxiety in students. Lowering anxiety in students can
be done by implementing strategic tools in the classroom, such as using visual aids. Visual aids
are very important in learning a second language. Many books include visual aids; however,
many English as Second Language books lack visuals, and especially real-life visuals - vital
support that students need to build their literacy skills. Further, students have different ways of
learning or have different learning styles, and many come from different backgrounds which can
slow or stop the process of acquiring a second language. Therefore, the teacher’s responsibility
is to make sure that students’ needs are addressed during their learning acquisition. The lack of
structured language instruction with meaningful activities can lead to a lack of learning
development (Montoya & Hhoan, 2017).  Visual aids have shown that language learners can
benefit from them and that they can motivate students to learn comprehension and vocabulary
acquisition.
The following review of the literature will focus on the claim that visual aids make a
significant impact on English language learners. The body of scholarship that justifies this claim
includes four themes: research about the affective filter and evidence that the use of visuals
improves motivation, comprehension, and vocabulary acquisition among language learners. In
addition, definitions and explanations of the main concept are presented. Side by side reasoning
is used to connect these pieces of evidence because the literature includes different authors,
theorists, experts, studies, and statistics related to the same conclusion. The first theme is the
Affective Filter theory history and the foundational work of scholars. The second theme is visual
10
aids improve motivation among language learners. Third, visual aids improve comprehension
among language learners. Lastly, the fourth theme is research that demonstrates that visual aids
improve vocabulary among language learners.  All this evidence supports the claim that visual
aids make a significant impact on ESL students.
Before exploring the four themes in this literature review, it’s important to understand
what visual aids are. There are many types of effective visual aids. A visual aid can be defined as
a video. A video can give us access to real-life situations in learning a second language (Shehada
& Amer, 2019). A film is another useful visual aid that can be used in the language learning
process (Dolati & Cameron, 2011). There are also charts, maps, and diagrams that are also
considered types of visual aids ideally in learning word concepts (Dolati & Cameron, 2011).
Other types of visual aids include flashcards, to build new vocabulary; authentic role-play, to
introduce authentic situations; multimedia interface to explore new information; and human
models, to present body parts (Dolati & Cameron, 2011). The most common and simple forms of
visual aids are pictures (Dolati & Cameron, 2011). For example, pictures can be static photos
(Lee et al., (2015) or drawings done by the teacher or students (Atas, 2019). Visuals can also be
items that we regularly use, such as newspapers, magazines, brochures, advertisements, leaflets,
and paintings (Chamba & Gavilanes, 2019). In addition, visuals can come in the form of realia,
such as toys and items (Chamba & Gavilanes, 2019). All these types of visual aids can improve
motivation, comprehension, and vocabulary acquisition among language learners.
The Affective Filter Theory
The Affective Filter Theory claims that affective variables such as anxiety, motivation,
and self-confidence can prevent English learners from acquiring a second language. This section
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includes a brief history of the Affective Filter theory which includes, a) Dulay & Burt (1977)
original scholarship describing Affective Filter Theory, b) the works of Krashen (1981) illustrates
that language learners acquire comprehensible input only when the affective filter is low, c) the
continuous ideas developed by Krashen, (1982) claim that in order to acquire a second language,
learners need a combination of comprehensible input and a strong filter. This progression of
thought is significant because it claims that English language learners lack the affective filter that
prevents learners from acquiring a second language.
The foundational work that defines the Affective Filter Theory includes Dulay & Burt
(1977), the original scholarship describing the Affective Filter Theory. This scholarship claims
that an affective filter is present in students acquiring a second language. If the affective filter is
high, students might understand input but will not enter the language acquisition device that is
required for comprehension. The need for this theory arose from second language acquisition
theory. This original scholarship is important because the affective filter considers individual
variation in English language acquisition. In addition, second language teaching should operate
to lower the affective filter in students by building their self-confidence, motivating them, and
creating a low-anxiety environment in the classroom and teaching.
Building on this foundation, Krashen (1981) proposes that affective variables such as
personality, motivation, and other affective variables account for the success of language
learners. This is related to Dulay & Burt(1977) because Krashen hypothesizes that affective
factors such as personality, motivation, and other affective variables are more connected to the
subconscious than to the conscious language learning acquisition because there is a strong
connection between the affective variables, a communicative test that requires the LAD and
students who have acquired a second language without learning it.
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Another progression in this field of thought is presented by Krashen (1982), who
describes the affective filter as affective variables. Affective variables such as anxiety,
motivation, and self-confidence that account for the success of language learners. In other words,
if the affective filter is low, the students have a great chance of acquiring a second language.
Krashen believes that teachers should not focus just on comprehensible input, but also create a
classroom that lowers the affective filter.  This addition to the field of Affective Filter Theory is
important because it predicts new information into the field of education and the potential
problems that challenge society.
In summary, the Affective Filter Theory claims that affective variables such as anxiety,
motivation, and self-confidence can prevent English learners from acquiring a second language. 
Dulay & Burt (1977) introduced the idea of the Affective Filter, stating that learners will have a
mental block if the Affective filter is high. This idea also forms part of the works of Krashen
(1981). He illustrates that comprehension input is acquired when the affective filter is low. He
believes that students' personality, motivation, and other variables are more connected to the
subconscious than the conscious learning acquisition. Adding to the notion of the affective filter
theory Krashen (1981) claims that students need to be relaxed, motivated, and confident to
understand most aspects that are required for learning. Krashen (1982) noted that in order to
acquire a second language learners need a combination of comprehensible input and a strong
filter. Related to this body of research that demonstrates the practical application of the Affective
Filter Theory is that visual aids make a significant impact on ESL students, and they can lower
the affective filter in students. The following sections describe this research and justify the claim
that: visual aids improve motivation, comprehension, and vocabulary acquisition among
language learners.
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Visual Aids Improve Motivation Among Language Learners
Motivating students is key for students’ success in acquiring a second language. Several
scholars demonstrate that visual aids make a big impact on language learners in general.
Research also demonstrates that the use of visual aids improves motivation among language
learners. Various studies emphasize the positive attitude language learners have when introduced
to visual aids in the classroom Ahmed (2018), Almekhlafy and Alqahtani (2020), and Montoya
and Jhoan (2017). This variety of studies is important because they support the claim that the use
of visual aids has a positive impact on language learners.
Almekhlafy and Alqahtani (2020) addressed the low proficiency and lack of motivation
that preparatory students in Saudi Arabia experienced. The authors did this to determine if a
visual memory development technique can make a difference in motivating and increasing
proficiency levels to read in the English language context. Conducted in the department of
English at Najran University, also called a Preparatory Year (PY), this study included 64
students. The results of this study demonstrate that students in the experimental group
experienced an increase in motivation to read English texts. Almekhalafy and Alqahtani
concluded that visual aids motivated students to read English contexts. This is related to the work
of Ahmed (2018) that suggests that visual aids can engage students to pay attention and learn
ESL.
Visual aids can be very powerful if teachers know how to use them.  Ahmed (2018)
addressed that teachers underestimate the potential visual aids play in ESL teaching by
enhancing students’  motivation. Ahmed studied that visual aids can enhance students’
interaction and participation in ESL learning at secondary level schools in Hasaheisa locality in
Sudan. This study included teachers and students in secondary-level schools. The findings of this
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study demonstrate that the use of visual aids motivated students’ learning process. In addition, it
helped in classroom setting and management and increased productivity skills. Ahmed concludes
that visual aids enhance students’ ESL learning acquisition. This is also associated with the
works of Montoya (2017) that demonstrate that visual aids can promote engagement in ESL
learning.
Many students lose motivation when they do not enjoy or understand a subject. In 2017,
Montoya & Jhoan pointed out that it is hard to get students engaged in ESL learning. Montoya & 
Jhoan (2017) addressed the problem that students have a hard time understanding the meaning of
words and staying focused in the classroom. Montoya’s purpose of the study was to find out if
visual aids can engage students to pay attention and learn English at an elementary public school
in Medellin, Colombia. This study included 41 second-grade students, 30 boys and 11 girls. The
findings of this study demonstrated that visual aids promoted not only engagement but also
attention, understanding, and participation.
In summary, different scholars demonstrate that visual aids make a big impact on
language learners in general. Looking closely, this study has been analyzed from different 
perspectives. A study that illustrates students who participate in Visual Memory Development
Teaching has demonstrated great motivation and an increase in proficiency levels among English
learners (Almekhlafy & Alqahtani, 2020); further, another study shows that the use of visual aids
is important to increase students’ interaction and participation (Ahmed, 2018); also a study that
suggests that the use of visual aids can engage students to pay attention and learn ESL (Montoya
& Jhoan, 2017).  Collectively, this body of research justifies the claim that visual aids can make a
big impact on language learners in general. Related to this is a body of scholarship that suggests
that the use of visual aids improves comprehension among language learners.
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Visual Aids Improve Comprehension Among Language Learners
Research also supports the idea that the use of visual aids improves comprehension
among language learners. Several studies have shown the impact of visual aids on ESL
comprehension skills. Comprehension skills are strategies, such as clarifying reading content,
language learners use to construct meaning and retrieve information from a speaker or text;
without them, students feel lost and can cause anxiety. The collaborative research of Majidi &
Aydinlu (2016), Mathew & Alidmat (2013), and Ramirez & Alvarez (2016) suggest that the
integration of visual aids in the EFL classrooms increases retention knowledge, creative thinking,
and listening comprehension among language learners. This group of scholars is important
because, taken together, these studies support the claim that the use of visual aids has a positive
impact on language learners.
English comprehension skills have been a concern for many researchers in the field of
English learning acquisition. In 2013, Mathew and Alidmat addressed that EFL teaching relying 
on textbooks only is monotonous, making students unmotivated to learn and unable to retain
course content. Mathew and Alidmat did this study to make awareness of the importance of
modern technology teaching aids in the EFL classrooms. Integrating audio-visual technology
will make the teaching experience effective, interesting, interactive, and it will increase retention
and creative thinking. Conducted at Aljouf University, this study included  15 undergraduate
students. The findings of this study demonstrated that audio-visual aids are vital for students in
EFL classrooms and that audio-visual aids helped them to retain and understand complex
concepts in textbooks. Mathew and Alidmat conclude that audio-visual aids are important for
EFL students’ comprehension skills in understanding complex concepts in textbooks. It also
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connects to the works of Majidi & Aydinlu (2016) that suggest that contextual visual aids had a
significant effect on students’ reading comprehension levels.
Reading comprehension is a skill that is important in the process of acquiring a second
language. Majidu & Aydinlu (2016) addressed that Iranian L2 students have a problem with 
different reading comprehension levels, especially at the high school level, in EFL learners at the
intermediate level. This study included 96 female EFL learners. The findings discovered that a)
contextual visual aids had a statistically significant effect, b) pre-thematic aids had the highest
effect, c) thematic visual aids had a moderate effect, and d) post-thematic visual aids had a slight
significant effect on high-school students’ reading comprehension. Majidi & Aydinlu (2016)
conclude that the effect of contextual visual aids on high-school students’ reading
comprehension is significant. Linked to this is the works of Ramirez & Alvarez (2016) that
suggest that the use of visual aids promotes support for listening comprehension activities on
ESL students.
ESL students also need listening comprehension skills. Ramirez & Alvarez (2016) 
addressed the problem that the schools in Colombia have a lower quality of ESL education
compared to other countries such as Argentina, Denmark, and Finland. Ramirez & Alvarez
explored the impact that visual aids can produce on ESL students in listening comprehension at
an Educational Institution in Pereira, Colombia. This study included 15 first-grade students.  The
results showed that the use of visual aids promoted support for listening comprehension activities
by retrieving prior knowledge from L1, learning new vocabulary, greater cognitive processing,
and understanding of the topic. The authors concluded that adding visual aids in the classroom
will increase the quality of the students’ ESL learning.
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In summary, research demonstrates that the use of visual aids improves comprehension
among language learners.  This includes (a) a study that illustrates that the integration of 
audio-visual technology will make the teaching and learning experience effective, interesting,
interactive, and it will increase retention and creative thinking (Mathew & Alidmat, 2013); (b) a
study that articulates the effect of contextual visual aids on high school students’ reading
comprehension (Majidi & Aydinlu, 2016); (c) a study that claims that the implementation of
visual aids promotes support for listening comprehension (Ramirez & Alvarez, 2016). Taken 
together, this body of researchers justifies the claim that the use of visual aids and multimedia
has a positive impact on language learners. Related to this is a body of scholarship that
demonstrates that the use of visual aids and multimedia also improves vocabulary acquisition
among language learners.
Visual Aids Improve Vocabulary Acquisition Among Language Learners
It is known that vocabulary learning improves reading, writing, speaking, listening in
language learning. One important tool to introduce vocabulary in English teaching is visual aids.
In fact, several scholars demonstrate that the use of visual aids improves vocabulary acquisition
among language learners. In their studies, Atas (2019), Mashhadi and Jamalifar (2015), and
Sabet & Shalmini (2010) make an important point that vocabulary plays a strong foundation in
acquiring a second language. Their research is vital because they support the claim that the use
of visual aids has a positive impact on language learners.
Teaching vocabulary with visual aids will help ESL students comprehend the content that
they are studying. In 2010, Sabet & Shalmini stated that many students had had a negative 
impact of working memory limitations in processing information while performing cognitive
tasks. Sabet & Shalmini (2010) did this by testing two programs on EFL students, MCALL and
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spoken text and MCALL and visual text, to see which one is more effective. This study was
conducted at the Islamic Azad University in Iran. This study included 180 intermediate-level
students majoring in English Translation. The results showed that the students in the
experimental groups outperformed the students in the control group. They indicate that visual
text and streaming video are more effective than streaming video and spoken text. Sabet &
Shalmini (2010) imply that visual text is more effective than spoken text for vocabulary
retention. This study is related to the work of Atas (2019) that suggests that the use of visual aids
and games is more effective than traditional teaching.
Visual aids allowed the vocabulary learning process to be dynamic and comprehensible
because visual aids provide a different explanation for the students. Atas (2019) addressed that 
vocabulary learning in second language learning acquisition is boring because students are
expected to memorize, spell and pronounce unfamiliar vocabulary without visualizing it. Atas
purpose of this study is to determine if visual aids and games can be more effective than
traditional EFL teaching. This study included forty students in the A1 level from a private high
school. The results of this study determine that the participant in the experimental group scored
higher in the vocabulary retention tests than the participants in the control group. Atas concluded
that different techniques such as visual aids could motivate students to learn new vocabulary.
This study is also related to Mashhadi & Jamalifar (2015) works that suggest that using pictures
enhances ESL vocabulary memory in school children.
The role of visual aids in learning vocabulary is important because it enhances the
meaning of our lexicon. Language learners can understand the meaning of a word if they have a
picture in front of them. Mashhadi & Jamalifar (2015) suggested that it is hard for students to
learn a second language with traditional methods. Mashhadi & Jamalifar explored the use of
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visual aid cues versus textual input while learning vocabulary in students of intermediate EFL.
This study included 90 EFL students. The results showed that visual aids have a significant
impact on EFL students learning vocabulary. The author implies that pictures play a crucial part
in L2 vocabulary acquisition.
In summary, research demonstrates that the use of visual aids improves vocabulary
acquisition among language learners. The research includes a) a study that demonstrates that the
students in the experimental group outperformed the students in the control group. Indicating that
visual text and streaming video are more effective than streaming video and spoken text in
vocabulary retention (Sabet & Shalmini, 2010); b) a study that articulates that the participants in
the experimental group scored higher in the vocabulary retention than the participants in the
control group (Atas, 2019); c) a study that claims that visual aids have a significant impact on
vocabulary acquisition  (Mashhadi & Jamalifar, 2015).
Summary
This literature review claims that visual aids make a significant impact on ESL students.
Different topics support this claim. First, the use of visual aids improves motivation among 
learners. In addition, visual aids also improve comprehension and vocabulary acquisition among
language learners. This evidence can be understood through the theoretical  framework of
Affective Filter. This claim and body of evidence address the necessity to implement meaningful
visual aids in English learning classrooms to enhance students’ L2 learning acquisition. Based on
this review of the literature, I created a field project that included a guide and beginner lesson
plans, with meaningful visual aids, for teachers interested in meaningfully implementing visual
aids in their classrooms.
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CHAPTER III
THE PROJECT AND ITS DEVELOPMENT
Brief Description of the Project
The project is a guidebook with lesson plans to address the lack of visual aids in the ESL
curriculum. It is intended for English as Second Language teachers, and specifically, teachers
working in nonprofit organizations, non-credit classes, smaller ESL programs, and individual
teachers that need guidance on how to implement lesson plans. The lesson plans are designed for
ESL students, at the beginning and intermediate levels, and specifically for students studying in
non-profit organizations and/or non-credit classes. In addition, it is designed for working adults
who want to improve their communication skills.
The guidebook is intended to be used with other material or on its own. The lesson plans
include a great number of real-life visuals that other books in the market do not provide.
Real-life visuals seek to enable students to recognize their needs and strengths in the learning
process and to give them the confidence to use and understand English successfully.
Unfortunately, many ESL textbooks lack visual aids (Mathew & Alidmat, 2013). Therefore, the
purpose of the field project is to assist teachers in implementing real-life visual aids in their
curriculum so that they can assist in developing the students' skills outside the classroom.
The lesson plans are organized in one unit that is thematically written around the topic of
baking and following a recipe. The unit has five lesson plans that can be used on five days,
Monday through Friday. However, they can be arranged and adapted according to the students'
needs. Each lesson plan has real-life visual aids that are intended to motivate students to learn
and help students with their vocabulary and comprehension skills. The focus on a recipe will




The guidebook is organized into three sections. The first section is the introduction. The
introduction explains decisive factors including the goal or objective of the lesson plans and the
target population. In addition, it explains the importance of visual aids in lesson plans to
motivate students and to increase their vocabulary and comprehension skills.
The second section discusses how to implement the lesson plans. It covers how each
lesson plan is organized according to its major category. It also explains the attachments included
in the guidebook such as handouts, answer keys, bingo cards, and visual cut-outs and flashcards
that need to be used with the lesson plans.
The third section is the unit and its five lesson plans with a class time of 60-90 minutes
each. The lesson plans are intended but not required to be used in five days, Monday through
Friday. Each lesson plan uses the same recipe provided in the guidebook. The recipe is broken
into parts so the students understand how to read it.  The unit includes the lesson plans, a master
vocabulary list in alphabetical order, hand-outs, answer keys, bingo cards, and visual cut out for
the bingo cards, and flashcards.
Development of the Project
The project was inspired by my teaching career. I teach special education preschool
children, and I constantly use visual aids. Visual aids have helped many of my preschool students
speak. When I started teaching ESL adult students, I thought visual aids would help them as
well, since the main goal for the students is to be able to be fluent in English. Brinton, et al.
(2014) noted that students should not be deprived of visual input in class because pictures are a
common feature of students’ lives. Visual aids have made a difference in the lives of my students
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of all ages, and I truly believe in them. I create lesson plans regularly, and I am constantly
looking for meaningful teaching strategies to help students to learn and speak fluently.
The lesson plans were designed specifically for students who come to this country
looking for opportunities, but who lack the main tool which is knowing the language. Having
this in mind, I was inspired to use a recipe in my lesson plans. Using a recipe in a curriculum is
important to me because adults coming to this country are typically working in restaurants,
hotels, food services, child care facilities, or adult care facilities where cooking and food
handling is needed. I designed a five-day curriculum using one recipe to be used as a model for
other recipes such as dessert recipes, cooking recipes, etc.
I made sure the recipe was not too simple, but not too complicated either. The student’s
proficiency level was always in mind. I also wanted to introduce an item that depicts the
American culture and that a lot of people can relate to. Moreover, I wanted a simple hands-on
task to make in class and be able to share in class, so the students would have an opportunity to
practice what they have learned by actually making the recipe. Making the lesson plans took
several steps.
First, I created a recipe called  “Lucy’s Banana Pecan Muffins Recipe,” and it is my
recipe. I love baking, and I make my recipes too. Muffins are my favorite dessert. They are fun
and versatile because I can use the same recipe and change the flavors. I can also decorate them
in different ways. Therefore, creating a recipe for a class lesson was a perfect idea. I can use it
and change it using different ingredients and tools where students can learn different vocabulary
words. A screenshot of the recipe is presented in Figure 1.
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Figure 1
Lucy’s Banana-Pecan Muffins Recipe
Note. This is a screenshot of the recipe in Title of Handbook, page 73.
Second, having the recipe ready I was able to create the lesson plans. Each lesson plan
has a purpose and needs to be followed in a sequence so the students can learn about the love of
banana pecan muffins by Lucy and the recipe. All lesson plans state the proficiency level, the
estimated time needed for each lesson, resources needed for each lesson plan, objectives, and
options that teachers can include in the lessons. A screenshot of part of the first lesson plan is
presented in figure 2.
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Figure 2
Day One Lesson Plan
Note. A screenshot of the teacher preparation needed for the Day One Lesson Plan, page 50.
Third, I decided to teach the recipe in five days. I thought five days was perfect to go
step-by-step learning the recipe. However, I wanted the first day to be about how Lucy loves
making banana pecan muffins. Therefore, the first lesson plan, “Day One: Monday”, consists of
how Lucy loves baking banana pecan muffins. It is a made-up story that I created to introduce
the vocabulary words: bake, recipe, banana, pecan, muffins, blueberries, apron, baking rack,
decorates, fresh flowers, and a glass of milk.  I chose these words in the reading because they
occur frequently throughout lessons.  They are also relevant to the needs of the students because
they are often used in the real world.  A screenshot of the story is presented in figure 3.
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Figure 3.
Reading activity story of Lucy loves making banana-pecan muffins
Note. A screenshot of a reading story is needed for the Day One Lesson Plan, page 51.
Fourth, I organized each lesson plan according to its major category and subsection
starting with the procedure and followed by pre-reading, vocabulary review, reading, and reading
and/or listening comprehension. Introducing the topics first is important because students will
get an idea of what they will learn in class. Pre-reading with warm-up questions would activate
prior knowledge of the topic. It will give students a chance to participate and exchange ideas.
The vocabulary review seeks to develop students’ reading and listening comprehension skills in
the following activities. In general, vocabulary improves students’ skills in all areas of
communication.  Reading and reading and listening comprehension activities are presented in the
26
lessons to help students in developing those skills. A screenshot of major categories and
subsections is presented in figure 4.
Figure 4
Major categories and subsections in lesson plans
Note. A screenshot of major categories and subsections examples, pages 55 and 56.
Fifth, I designed the second lesson plan, “Day Two: Tuesday”. The word recipe is
introduced with the actual recipe and explains the meaning of a recipe.  It is important that
students learn the meaning of the recipe and its background. Students will be able to read other
recipes and know why they are designed that way. Recipes usually have an introduction, then
ingredients and directions. A screenshot of this exercise is presented in figure 5.
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Figure 5
A screenshot of the meaning of the recipe
Note. A screenshot of the reading exercise needed for the Day Two Lesson Plan, pages 53 & 54.
Sixth, I designed the third lesson plan. “Day Three: Wednesday”, introduces and explains
the first two parts of the recipe, the introduction, and the ingredients. In the first part, students
learn the preparation time, baking time, and yield. In the second, they learn all the ingredients
needed for the recipe. The lesson has all the vocabulary visuals the students may have a hard
time understanding. I took pictures of all the ingredients that I needed for this recipe.
Seventh, the fourth lesson, “Day Four: Thursday”, is created and it is the last fart of the
recipe. It explains the directions of the recipe and the tools used. All the vocabulary visuals are
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provided in this lesson as well. I made the recipe from scratch so I can take pictures of myself
and record the process, step-by-step making the recipe. For example, the word whisk can be a
noun and a verb. Therefore, I took pictures of both so the students understand the difference
between the noun and the verb. It was important to keep in mind difficult words that students
might have problems with. A screenshot of the word whisk used in a different context is
presented in figure 6.
Figure 6
Same words used in a different context
Note. A screenshot of a vocabulary list needed for the Day Four Lesson Plan, page 96.
Eighth, “Day five: Friday” is to make the recipe from scratch in class. This hands-on
lesson will expose students to a real-life baking activity with real-life items. Exposing the
students to real-life situations can increase their vocabulary and comprehension skills. The
exposure will develop the students’ communication skills that they need to meet the demands of
society.
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Ninth, after creating all five lesson plans I decided to add additional activities, in each
lesson plan, that students would find fun and engaging to learn, such as a matching activity with
visuals, a crossword puzzle activity found in the first lesson handouts. These activities were
intentionally created to expose students to practice their vocabulary. All visuals are related to the
recipe and story. A screenshot of these activities is presented in figures 7 and 8.
Figure 7
Matching activity




Note. A screenshot of the crossword puzzle needed for Day One Handout, page 70.
Tenth, I decided to add other fun activities in other lessons such as multiple choice
activity, the use of flashcards to activate memory, and tasting a food item from the recipe for
each day of the week. For Monday, students will taste bananas, Tuesday blueberries, Wednesday
pecans, Thursday maple syrup, and Friday muffins. The tasting of the food will expose students,
perhaps, to something new. The use of flashcards is a wonderful tool to reinforce new or already
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learned vocabulary. The flashcards are also the same pictures from the recipe. A screenshot of
some of the flashcards is presented in figure 9.
Figure 9
Flashcards
Note. A screenshot of the flashcards needed for activities in Lesson Plans, page 103.
Eleventh, I also decided to create a bingo game. The bingo activity has a ready-to-use
template card that teachers can use and print. It also has bingo visual cut-outs for students to cut
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and glue on their bingo template cards This is not only a fun activity but a vocabulary
reinforcement.
A screenshot of the bingo card template and visual cut-outs are presented in figures 10 and 11.
Figure 10
Bingo card template




Note. A screenshot of a bingo visual cut-outs game needed for activities in Lesson Plans, page
111.
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Twelveth, the lesson plans include a master vocabulary list of all the main vocabulary
words used in these lesson plans, in alphabetical order. The list also includes a frequency word
list and it is for the teacher to use as a reference when using each lesson plan. Moreover, the list
helped gather all the pictures for each vocabulary word presented in the lesson plans. A




Note. A screenshot of a vocabulary list needed for teacher’s reference, page 62.
Thirteenth, the final step. I created the handouts for each lesson that can be ready to print
and be used for future classes. I also created the answer key for each lesson. The answer key will




Note. A screenshot of an answer key needed for grading Day Three Lesson Plan, page 91.
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The main focus of the lesson plans is to motivate students and to help them improve their
vocabulary and comprehension skills with real-life visual aids. The lesson plans are authentic
materials that can be used with other materials such as PowerPoint or other book materials.
The Project





For decades, English as second language textbooks have not adequately met the needs of
teachers or students. Many textbooks do not take into account that students are unique and have
unique ways of learning. Studies have shown that commercialized English as second language
textbooks do not depict real-life content that students need outside the classroom (Long, 2015),
including real-life visual aids. Students learn better with visual aids over simple or detailed text
(Mayer, 2009). The problem with many English as Second Language (ESL) textbooks on the
market is that they lack real-visual aids which are vital for students’ language acquisition.
The purpose of this field project was to expose the idea that real-visual aids are crucial
for English learners and that unfortunately, textbooks lack real visual aids. For these reasons, I
created a guidebook with lesson plans illustrating how to implement meaningful visual aids in
the classroom to maximize students' learning. The guidebook is intended to help teachers in the
field of ESL education, especially for teachers working in non-profit organizations, non-credit
classes, smaller ESL programs, and individual teachers that need guidance on how to implement
lesson plans; however, it can be used by any educator who might find it useful in their teaching
career. Further, the lesson plans are intended to fill in the gaps that textbooks lack and to equip
teachers with resources and guidance that will enhance their teaching practices and students’
learning by motivating students and increasing comprehension and vocabulary retention.
The project is significant because it attempts to provide ESL educators, professors,
administrators, practitioners, and researchers in the field of education with research-based
modalities of instruction to better educate English learners and to make awareness of the positive
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effect that real-life visual aids can bring to ESL classrooms. Real-life visual aids are versatile as
they can improve motivation along with comprehension, and vocabulary acquisition among
English learners. Motivation is the key to the mastery of learning a second language because it
will always depend on it (Long, 2015). In other words, motivation will help students master all
the skills they need. Consequently, educators may find the use and benefits of visual aids
significant in their ability to teach in a meaningful and interactive way. This project is also
significant because prescribed or controlled ESL textbooks lack supplemental resources such as
real-life visuals that are crucial for language acquisition. Therefore, the project intends to fill a
gap that exists in ESL textbooks and teaching modalities. The project is a contribution to the
research literature because it seeks to equip educators with resources and guidance that will
enhance their teaching practices and students’ learning skills but also research in general.
The project accomplishes the purpose of the contribution to research literature and to the
education of second language learners and teachers. It helps to fill in the gap that prescribed
textbooks lack. The guidebook also goes far beyond teaching from a standard textbook. It
incorporates authentic visual aids and realia to assist students in understanding the meaning of
the text presented. With this project, language teachers have a guide to look at when resources
are limited, when presented with unclear articulated curriculum, or with programs lacking
purpose or methods.
Recommendations
The guidebook is recommended but not limited to language classrooms that lack real-life
visual aids in the curriculum, classrooms with unclear articulated curriculum, or curriculum
lacking purpose or methods. The lesson plans are intended for league learners in levels beginner
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to intermediate who attend non-profit organizations, non-credit classes, or smaller ESL programs
because they are the ones needing the most foundation to acquire a language. In addition,
students in these levels tend to lack literacy skills, motivation and have unique ways of learning.
Therefore, it is advised that lesson plans include parallel content with real-life visual aids to
enhance the language acquisition process.
Although the lesson plans are based on one recipe, the recipe should be altered to the
needs of the students. For example, the recipe presented in the guidebook has ingredients or
kitchen tools that might be too easy or too difficult for the level of the students. Different
ingredients can be deleted or changed to make the recipe suitable for the level of the students.
The word banana is a common word used in different countries. It can be replaced with
something that students have not been exposed to in their country but is common in the U.S.
such as plum, raspberries, etc. All the teacher needs to do is to change the pictures in the lesson
plans and adjust the wording.
The activities presented in the guidebook can also be modified to adjust the time needed
for each lesson. For example, in the lesson plans the students are asked to cut the bingo pictures
and glue them in their cards. However, the bingo game can be laminated to shorten the time of
the activity and to minimize the use of paper and ink. Laminating the bingo game will enable it
to be stored for future classes. Making sure that there are enough cards for each student is




Note. A screenshot of a laminated bingo card that can be used, as an alternative, in Lesson Plan
Bingo Activities.
In addition, in the lesson plans, a crossword puzzle is added to the activities. Fortunately,
teachers can find crossword puzzles that can be used for free. The free crossword puzzle allows
you to create a theme with the vocabulary words you want to teach. Screenshots of two free





Note. A screenshot of a free online crossword puzzle maker called Puzzle-maker is




Note. A screenshot of a free online crossword puzzle maker called Puzzle-maker recommended
for activities in ESL Lesson Plans.
Another recommendation is that teachers need to give themselves time for each section in
the lesson plan so that they do not run out of topics or activities. The lesson plans have an
approximate time for each lesson; however, the lesson might take a shorter or longer time for
instruction depending on the level of the students and/or other needs.
It is my hope that teachers are inspired to continue to integrate meaningful visual aids in
their lessons on a regular basis.
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Meaningful visual aids are a powerful tool to teach English as a Second language. They
can benefit the students tremendously. They aid in filling in the gaps in the textbooks. Visual
aids can fulfill different objectives. They can motivate students by making the lesson plans
interesting, teachers become more credible, they clarify complex content, students retain more
information, and they stay on task without interrupting. In addition, they increase students'
vocabulary and comprehension skills.
The goal of the guidebook is to give teachers a tool that will benefit both the teacher and
the students. The intended audience is beginner and intermediate level, adult ESL speakers
who attend non-profit organizations and non-credit classes. The theme of the content is the
meaning of a recipe and how to use the recipe. A recipe is a valuable tool for immigrants and
ESL speakers because many immigrants and ESL speakers work in the food or restaurant
industry. Knowing how to use a recipe will improve their English and their lives.
The purpose of the lesson plans is to join a wide range of vocabulary-focused activities,
together with visuals, for ESL teachers. The lesson plans can be used as they are or adapted to
fit a particular environment, proficiency level or students’ needs. They will also serve as an
example for future lesson plans. The visual aids provided are real-life visual aids because they
depict real-life situations.
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How to Implement the Lesson Plans
The lesson plans are to be used in five days and it is in one unit. However, it should be
used at the discretion of the teacher. The topic of the lesson plans is “A Recipe”. Each lesson
plan starts with the day of the week and the suggested proficiency level of the students. It is
followed by class time, resources needed for the day, objectives, and options that can be used
during the class.
Lesson plans follow a similar pattern. First, they start with a procedure and the teacher
introduces the topic. Second, they have a pre-reading exercise to activate prior knowledge. The
vocabulary words are introduced and students need to practice these words until they get
familiar with them. Third, it is the reading section. Students need to have the visual at hand to
follow the story to develop connection and meaning. After reading the story and students
understood the story, reading comprehension is followed to see if students were able to
understand the reading. Fifth, students are tested with a vocabulary review activity/activities.
Finally, the class ends with a fun activity such as a bingo game, puzzle, eating, etc.
Handouts are included for each lesson plan, as well as a master vocabulary list. In
addition, answer keys are incorporated to facilitate fast grating and feedback to students. There
is also a bingo card game template, visual cutouts for the game, and flashcards.
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Unit 1
Motivating students with visual aids while teaching vocabulary, reading, and listening
comprehension.
Day One: Monday
Levels                  Beginner-Intermediate
Class Time          60-90 minutes
Resources            Pictures/flashcard, bananas for all students
Objective             Motivate students to recognize words and build new vocabulary.
Options               This lesson can be useful to teach: nouns, verbs, and singular vs plural
Opposites: ripe vs unripe, ready vs not ready, fresh vs unfresh
PROCEDURE
1. Introduce the topic “Lucy Loves Baking  Banana Pecan Muffins” to the class.
Pre-Reading
A. Warm-up Questions
1. What is baking?
2. What do you like to bake?
B.  Vocabulary Preview.
1. Show the class the topic-related images one at a time. Ask them to listen to you
first. Then, ask them to repeat after you.
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Reading
A. Provide the students a copy of the story. Read the story to the students and ask them to
follow you. Ask for volunteers to read the story and correct their pronunciation and
clarify questions.
Lucy loves to bake. Her favorite recipe is banana pecan muffins. Sometimes she adds
blueberries to the muffins. She loves to make them for her family. She makes muffins every
Friday and sometimes during the weekend. She makes about 12 muffins every time she bakes.
She makes sure everyone in her family gets one. Before she starts baking she puts on her
apron because she doesn’t want to get dirty. When the muffins are ready, Lucy puts them on a
baking rack and decorates the muffins with fresh flowers. Her family loves eating muffins
with a glass of milk.
Listening Comprehension
A. This is a fill-in-the-black activity. The teacher will read the story and students need to
follow and fill in the black missing words.
Lucy loves to _____. Her favorite _____ is _____ _____ _____. Sometimes she adds _____
to the _____. She loves to make them for her _____. She makes _____ every Friday and
sometimes during the _____. She makes about 12 ______ every time she bakes. She makes
sure everyone in  her _____ gets one. Before she starts _____ she puts on her _____ because
she doesn’t want to get dirty. When the muffins are _____, Lucy puts them on a _____ and




A. Complete the Sentences
In groups of two, ask students to complete the sentences using vocabulary from the
vocabulary list.
1. Lucy’s ____ recipe is banana blueberry pecan muffins.
2. Lucy makes about 12 _____.
3. Lucy ____ the muffins with ____ _____.
4. Her family loves eating the muffins with a ____ __ ____.
B. Matching
Ask students to match the pictures to the correct meaning.
C. Crossword Puzzle
In groups of two, ask students to fill out the crossword puzzle. Provide each student
with a puzzle. Use a timer to make it exacting.
D. Share Bananas
Invite students to taste the bananas that you brought to class.
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Day Two: Tuesday
Levels                  Beginner-Intermediate
Class Time          60-90 minutes
Resources           Pictures/ Flashcards, blueberries for all students
Objectives           Motivate students to recognize words and build new vocabulary with
visual aids.
Options               This lesson could be useful to introduce sequencing and time vs
temperature.
PROCEDURE
1. Introduce the topic “What is a  Recipe?” to the class.
Pre-Reading
A. Warm-up Question
1. What is your favorite recipe?
2. What is a recipe? After asking students what a recipe is, give them a picture of
the recipe “Lucy’s Banana Pecan Muffins Recipe”.
B.  Vocabulary Preview.
Show the class the topic-related images one at a time. Ask them to listen to you
first when you say each word. Then, ask them to repeat after you.
Reading: “What is a recipe?”
Tip: Make sure students have the visuals at hand for the words highlighted and the words
that they do not understand in the reading.
Read the story to the students and ask them to follow along. Then, pick students to read
to the whole class. Check for pronunciation and questions they might have.
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1. A recipe is a set of instructions used to prepare certain foods. A recipe usually
follows three steps: First, the instruction; second, the ingredients; and finally, the
directions explaining how to make the dish.
2. The instructions usually explain the yield and time. The yield is the number of food
you can make. The time is the number of minutes it takes to cook the dish, how long it
will take to prepare it and how long it will take to cook it.
3. The ingredients consist of the food items that you will need to follow the recipe. The
list tells you the amount needed for each item and the order they are used in the
recipe.
4. The directions explain, in steps, how to make the dish. It also tells you the oven
temperature and how long to cook the food. The directions might include the
equipment that you will need.
Vocabulary Review
A. Complete the Sentences
In groups of two, students answer the questions from the reading.
1. What is a recipe?
2. What is step number one?
3. What is step number two?
4. What is step number three?
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B. Matching
Ask students to match the pictures to the correct meaning.
C. Review vocabulary words from Monday’s and Today’s class with a game.
Guessing game: Show the students the pictures/flashcards, one at a time, from the
vocabulary list and ask them to guess the name of the picture.
D. Share Blueberries
Invite the students to eat the blueberries you brought to class.
Day Three: Wednesday
Levels                  Beginner-Intermediate
Class Time          60-90 minutes
Resources           Pictures/ Flashcards, highlighters, pecans
Objectives          Build confidence using new and existing vocabulary words.
Options               This lesson could be useful for going over sequencing, measuring,
and verbs.
PROCEDURE
1. Introduce the topic “Lucy’s Banana Pecan Muffins Recipe” to the class.




1. Do you like muffins?
2. What is your favorite muffin?.
B.  Vocabulary Preview
Show the class the topic-related images one at a time. Ask them to listen to you
first when you say each word. Then, ask them to repeat after you. Go over the
vocabulary words from Monday and Tuesday.
Reading
A. Read the recipe to the class and ask them to follow you. Highlight the first two parts of
the recipe: Top instructions and Ingredients. Tip: Students are going to learn the first
two parts of the recipe only for this class.
Reading Comprehension
A. In groups of two, identify two parts of the recipe “Lucy’s Recipe”.
# Information Top Instructions Ingredients
1 ⅓ cup milk ✔
2 25 minute
3 ½ teaspoon salt
4 2 large eggs




9 1 teaspoon baking soda
B. Go over the “identifying parts of the recipe” asking each group for answers or ask them
to come to the board.
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Vocabulary Review
A. Complete the Sentences
In groups of two, ask students to answer the questions from the recipe.
1. How many muffins yield this recipe?
2. What kind of bananas do you need for this recipe?
3. How long does it take to bake these muffins?
4. How many cups of milk do you need?
5. How long does it take to prepare this recipe?
B. Multiple Choice
Ask students to look at the pictures and highlight the word that matches the picture.
C. Crossword Puzzle
In groups of two, ask students to fill out the crossword puzzle. Provide each student
with a puzzle. Use a timer to make it exacting.
D. Invite students to taste the pecans you brought to class.
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Day Four: Thursday
Levels                  Beginner-Intermediate
Class Time          60-90 minutes
Resources           Pictures/ Flashcards, glue sticks, scissors, maple syrup, and
spoons.
Objectives          Connect vocabulary related to previous words and put the words into
context
PROCEDURE
1. Again, introduce the topic “Lucy’s Banana Pecan Muffins Recipe” to the class.
Print out the recipe for each student.
Pre-Reading
A. Warm-up question
1. What is your favorite part of baking?
2. Do you like baking?
B.  Vocabulary Preview.
1. Show the class the topic-related images one at a time. Ask them to listen to you first.
Then, ask them to repeat after you. Go over the vocabulary words from Monday,
Tuesday & Wednesday.
Reading
A. Read the whole recipe to the class and ask them to follow you. Highlight the parts of
the recipe. Make sure every student has a copy of the recipe and the visuals at hand.
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Reading Comprehension
A. The “Directions” should be in a sequence. In groups of two ask them to read the
direction and identify the sequence and equipment used in the recipe.
Example:
Step by Step: # Directions Equipment

















1. ________________ flour, baking soda cinnamon and salt.
2. In a small bowl ________ bananas with a fork.
3. _______ muffins until lightly golden.
4. In a bowl ______ eggs, syrup, oil and milk.
5. _____ flour mixture into egg mixture.
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Game
A. Play Bingo. Use the Bingo card and vocabulary cutouts template provided. Ask
students to cut the vocabulary words and glue them on the bingo cards. When they are
done you can play bingo.
Share Syrup
Invite students to taste the maple syrup.
Day Five: Friday
Levels                  Beginner-Intermediate
Class Time          60-90 minutes
Resources           Pictures/ Flashcards, scissors, glue, shopping list, items,
muffins, flowers, and frosting (optional) to decorate in class.
Objectives          Develop skills in recognizing vocabulary words while hands-on
Activity and develop fluency
Options               This lesson could be useful to continue using sequence.
PROCEDURE
1. Making Lucy’s Banana Pecan Muffin recipe. You are going to bring the real
ingredients and equipment to class. You are going to pretend to make the muffins. And,
you can bring some muffins already made to share in class. Pass out the recipe.
Pre-reading
1. Show the class all the ingredients and equipment. Ask students for the meaning of each




1. Ask students to help make the recipe and to read the direction out loud to the students
making the recipe. Make sure the students take turns making and reading the recipe.
2. In groups of two, ask them to identify all parts of the recipe.
# Information Instruction Ingredients Directions
Reading Comprehension Questions
Ask students to answer the questions in full sentences.
1. What measuring equipment do you need to make Lucy’s recipe?
2. What cooking equipment do you need to make Lucy’s recipe?
3. How many bananas do you need for Lucy’s recipe?
4. What is the cooking time for Lucy’s recipe?
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Social Activity



























































Read: Read the story with the teacher
Lucy loves to bake. Her favorite recipe is banana pecan muffins. Sometimes she
adds blueberries to the muffins. She loves to make them for her family. She makes
muffins every Friday and sometimes during the weekend. She makes about 12 muffins
every time she bakes. She makes sure everyone in her family gets one. Before she starts
baking she puts on her apron because she doesn’t want to get dirty. When the muffins are
ready, Lucy puts them on a baking rack and decorates the muffins with fresh flowers. Her
family loves eating muffins with a glass of milk.
Complete the Sentences: Fill in the black while listening to the teacher read the story.
Lucy loves to _____. Her favorite _____ is _____ _____ _____. Sometimes she adds
_____ to the _____. She loves to make them for her _____. She makes _____ every Friday
and sometimes during the _____. She makes about 12 ______ every time she bakes. She
makes sure everyone in her _____ gets one. Before she starts _____ she puts on her _____
because she doesn’t want to get dirty. When the muffins are _____, Lucy puts them on a




In groups of two, complete the sentences using vocabulary from Vocabulary Preview.
1. Lucy’s ____ recipe is banana blueberry pecan muffins.
2. Lucy makes about 12 _____.
3. Lucy ____ the muffins with ____ _____.
4. Her family loves eating muffins with a ____ __ ____.
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Matching
Match the pictures to the correct meaning
____ 1. Decorate                        a)
____ 2. Muffin                           b)
____ 3. Bake                              c)
____ 4. Banana                          d)
____ 5. Milk                              e)
____ 6. Apron                            f)
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____ 7. Fresh flowers                g)
____ 8. Pecans                           h)
____ 9. Glass of milk                 i)
____ 10. Rack                            j)
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Crossword Puzzle











3. _____ flowers 1. Lucy makes _____
5. _____ of milk 2.  _____ the muffins
6. Lucy has a favorite _____                    4. Put on the _____





Lucy loves to bake. Her favorite recipe is banana pecan muffins. Sometimes she adds
blueberries to the muffins. She loves to make them for her family. She makes muffins every
Friday and sometimes during the weekend. She makes about 12 muffins every time she bakes.
She makes sure everyone in her family gets one. Before she starts baking she puts on her apron
because she doesn’t want to get dirty. When the muffins are ready, Lucy puts them on a baking
rack and decorates the muffins with fresh flowers. Her family loves eating muffins with a glass
of milk.
Complete the Sentences
Lucy’s favorite recipe is banana blueberry pecan muffins.
Lucy makes about 12 muffins.
Lucy decorates the muffins with fresh flowers.









D 7. Fresh flowers
C 8. Pecans




3. fresh flowers 1. Lucy makes muffins
5. glass of milk 2. decorate the muffins
6. Lucy has a favorite recipe 4. Put on the apron






Use ripe bananas, these tasty muffins use fruits to keep them moist.
Prep: 15 minutes          Baking Time: 25 minutes Yield: 12 Muffins
Ingredients
2 cups all-purpose flour
1          teaspoon baking soda
½         teaspoon salt
¼         teaspoon cinnamon
2         large eggs
2/3 cup maple syrup
½ cup olive oil
1/3 cup milk
1        teaspoon vanilla extract
2       ripe bananas
1       cup pecans
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Directions
Step 1. Preheat the oven to 375°F. Line with paper liners a 12-cup muffin
pan.
Step 2. In a bowl mix together flour, baking soda, cinnamon, and salt.
Step 3. In another bowl whisk eggs, maple syrup, oil, vanilla, and milk.
Step 4. In a small bowl mash banana with a fork, then add it to the wet
ingredients.
Step 5. Stir flour mixture into egg mixture until dry ingredients are just
moistened. Gently, Ssr in pecans.
Step 6. Spoon batter into prepared pan, filling cups two-thirds full.
Step 7. Bake muffins until lightly golden. Transfer muffins to a rack to
cool.















1. A recipe is a set of instructions used to prepare certain foods. A recipe usually
follows three steps: First, the instruction; second, the ingredients; and finally, the
directions explaining how to make the dish.
2. The instructions usually explain the yield and time. The yield is the number of food
you can make. The time is the number of minutes it takes to cook the dish, how long
it will take to prepare it and how long it will take to cook it.
3. The ingredients consist of the food items that you will need to follow the recipe.
The list tells you the amount needed for each item and the order they are used in the
recipe.
4. The directions explain, in steps, how to make the dish. It also tells you the oven
temperature and how long to cook the food. The directions might include the




In groups of two, answer the questions from the reading.
1. What is a recipe?
2. What is step number one?
3. What is step number two?
4. What is step number three?
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Matching
Match the pictures to the correct meaning
____ 1. Recipe                    a)
____ 2. Temperature            b)
____ 3. Equipment              c )
____ 4. Oven                       d)
____ 5. Ingredients              e)






Answers will vary. Suggested answers include:
1. A recipe is a set of instructions used to prepare certain foods.
2. Step number one is instructions. The instructions usually explain the yield and time.
3. Step number two is the ingredients. The ingredients consist of the food items that
you will need to follow the recipe.
4. Step number three is the directions. The directions explain, in steps, how to make
the dish. It also tells you the oven temperature and how long to cook the food. The














Use ripe bananas, these tasty muffins use fruits to keep them moist.
Prep: 15 minutes          Baking Time: 25 minutes Yield: 12 Muffins
Ingredients
2 cups all-purpose flour
1          teaspoon baking soda
½         teaspoon salt
¼         teaspoon cinnamon
2         large eggs
2/3 cup maple syrup
½ cup olive oil
1/3 cup milk
1        teaspoon vanilla extract
2       ripe bananas
1       cup pecans
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Directions
Step 1. Preheat the oven to 375°F. Line with paper liners a 12-cup muffin
pan.
Step 2. In a bowl mix together flour, baking soda, cinnamon, and salt.
Step 3. In another bowl whisk eggs, maple syrup, oil, vanilla, and milk.
Step 4. In a small bowl mash banana with a fork, then add it to the wet
ingredients.
Step 5. Stir flour mixture into egg mixture until dry ingredients are just
moistened. Gently, Ssr in pecans.
Step 6. Spoon batter into prepared pan, filling cups two-thirds full.
Step 7. Bake muffins until lightly golden. Transfer muffins to a rack to
cool.





















In groups of two, identify two parts of the recipe “Lucy’s Recipe”.
# Information Top Instructions Ingredients
1 ⅓ cup milk ✔
2 25 minute
3 ½ teaspoon salt
4 2 large eggs




9 1 teaspoon baking soda
Vocabulary Review.
Complete the Sentences
In groups of two, answer the questions from the reading.
1. How many muffins yield Lucy’s recipe?
2. What kind of bananas do you need for Lucy’s recipe?
3. How long does it take to bake the muffins?
4. How many cups of milk do you need for Lucy’s recipe?
5. How long does it take to prepare Lucy’s recipe?
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Multiple Choice
Look at the picture and highlight the word that matches the picture.
1. bananas     pecans     eggs     milk     oil flour
2. milk     oil       cinnamon       flour pecans       salt
3. salt        flour       oil        baking soda vanilla     syrup
4. eggs       bananas      vanilla        oil flour      syrup
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5. Vanilla      flour    oil      syrup       eggs baking soda
6. vanilla       flour     syrup      oil       bananas eggs
7. syrup       ingredients      oil       eggs flour      pecans
8. pecans      syrup       milk        eggs oil         vanilla
9. vanilla     baking soda    ingredients    pecans eggs    oil
10. milk      syrup    oil        vanilla        pecans ingredients
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Crossword Puzzle











2. _____ twelve muffins                        1. Baking _____
3. Two large _____ 4. Teaspoon of _____
6. _____ extract 5. _____ soda




In groups of two, identify two parts of the recipe “Lucy’s Recipe”.
# Information Top Instructions Ingredients
1 ⅓ cup milk ✔
2 25 minute ✔
3 ½ teaspoon salt ✔
4 2 large eggs ✔
5 1 cup pecans ✔
6 12 muffins ✔
7 15 minutes ✔
8 ripe bananas ✔
9 1 teaspoon baking soda ✔
Vocabulary Review.
Answers will vary. Possible answers:
1. Lucy’s recipe yields 12 muffins.
2. You need two ripe bananas for Lucy’s recipe.
3. It takes 25 minutes to bake the muffins.
4. You need ⅓ cup of milk.
5. It takes 15 minutes to prepare Lucy’s recipe.
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Multiple Choice
1. bananas pecans eggs     milk     oil flour
2. milk     oil       cinnamon       flour       pecans salt
3. salt        flour       oil baking soda vanilla     syrup
4. eggs bananas vanilla        oil flour      syrup
5. vanilla      flour    oil syrup eggs baking soda
6. vanilla       flour     syrup      oil       bananas eggs
7. syrup       ingredients oil eggs flour      pecans
8. pecans      syrup milk eggs oil         vanilla
9. vanilla     baking soda ingredients pecans eggs    oil
10. milk      syrup    oil vanilla pecans ingredients
Crossword Puzzle
Across Down
2. Yield twelve muffins                        1. Baking time
3. Two large eggs 4. Teaspoon of salt
6. Vanilla extract 5. Baking soda





Use ripe bananas, these tasty muffins use fruits to keep them moist.
Prep: 15 minutes          Baking Time: 25 minutes Yield: 12 Muffins
Ingredients
2 cups all-purpose flour
1          teaspoon baking soda
½         teaspoon salt
¼         teaspoon cinnamon
2         large eggs
2/3 cup maple syrup
½ cup olive oil
1/3 cup milk
1        teaspoon vanilla extract
2       ripe bananas
1       cup pecans
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Directions
Step 1. Preheat the oven to 375°F. Line with paper liners a 12-cup muffin
pan.
Step 2. In a bowl mix together flour, baking soda, cinnamon, and salt.
Step 3. In another bowl whisk eggs, maple syrup, oil, vanilla, and milk.
Step 4. In a small bowl mash banana with a fork, then add it to the wet
ingredients.
Step 5. Stir flour mixture into egg mixture until dry ingredients are just
moistened. Gently, Ssr in pecans.
Step 6. Spoon batter into prepared pan, filling cups two-thirds full.
Step 7. Bake muffins until lightly golden. Transfer muffins to a rack to
cool.

















In groups of two read the directions part and identify the step-by-step sequence, and
equipment used in the recipe.
Step by Step: # Directions Equipment

















1. ________________ flour, baking soda cinnamon and salt.
2. In a small bowl ________ bananas with a fork.
3. _______ muffins until lightly golden.
4. In a bowl ______ eggs, syrup, oil, and milk.





Step by Step # Directions Equipment
1 Preheat Oven Paper liner and pan
2 Mix flour, baking soda,
cinnamon, and salt
Bowl
3 Whisk eggs, maple syrup,
oil, vanilla, and milk
Bowl and whisk
4 Mash bananas and add
them to the wet
ingredients
Bowl and fork
5 Stir the flour mixture into
the egg mixture, then stir
in pecans.
Spoon
6 Spoon batter into pan,
filling cups two-thirds full.
Spoon
7 Bake muffins until lightly
golden. Transfer muffins
to a rack to cool.
Rack
8 Decorate and eat Fresh flower
Reading Comprehension Questions
1. Mix flour, baking soda, cinnamon, and salt.
2. In a small bowl mash bananas with a fork.
3. Bake muffins until lightly golden.
4. In a bowl whisk eggs, syrup, oil, and milk.





In groups of two identify all parts of the recipe.
# Information Instruction Ingredients Directions
1 1 cup pecans ✔
2 Preheat oven
3 25 minutes
4 ⅔ cup maple syrup
5 Mash bananas
6 Transfer muffins to a rack
7 12 muffins
8 Use ripe bananas
9 Stir flour mixture
10 ⅓ cup milk




Answer the question in full sentences.
1. What measuring equipment do you need to make Lucy’s recipe?
2. What cooking equipment do you need to make Lucy’s recipe?
3. How many bananas do you need for Lucy’s recipe?




# Information Instruction Ingredients Directions
1 1 cup pecans ✔
2 Preheat oven ✔
3 25 minutes ✔
4 ⅔ cup maple syrup ✔
5 Mash bananas ✔
6 Transfer muffins to a rack ✔
7 12 muffins ✔
8 Use ripe bananas ✔
9 Stir flour mixture ✔
10 ⅓ cup milk ✔
11 Line with paper liners ✔
12 15 minutes ✔
Reading Comprehension Questions
Answers will vary. Possible answers:
1. You need a measuring cup and measuring spoons to make Lucy’s recipe.
2. You need a stove, a muffin pan, and a spoon to make Lucy’s recipe.
3. You need ripe bananas for Lucy’s recipe.















Stir (verb) Whisk (verb)
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